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AGENDA

= Brief Overview of the Boone County Schools Mental Health Coalition — 10 Minutes
= What Is Executive Functioning? — 20 Minutes

= Universal Supports/Strategies — 45 Minutes

= Targeted Supports/Strategies — 10 Minutes =A

= Individualized Supports/Strategies - 20 Minutes l

= Action Planning — 15 Minutes @

= Questions







WHO WE ARE

= A multi-disciplinary team of professional school psychologists and social workers

= Funded through the Children’s Services Fund of Boone County
= Created by the 1/4 cent sales tax passed in 2012 to support mental health

= Comprised of:
= 7 Regional Coordinators
= ] Director (Dr. Lou Ann Tanner-Jones)

= 2 University Faculty Members (Dr. Wendy Reinke and Dr. Aaron Thompson)
= Coalition Board Members

= Boone County Superintendents

= Private School Administrator ‘~
= Assistant Superintendents

= Counseling Directors “

= Other University Faculty

e



WHAT WE DO <

= Assist schools to identify and support students with mental health needs
= Early Identification Checklist
= Building Level

= Grade Level or Classroom Level
» Individual Level

= Utilize a prevention framework to meet the mental health needs of identified
students

= Partner with professionals to connect students and families with community
resources

= Provide professional development opportunities for schools and staff based on
identified areas of need




FOR MORE INFORMATION:

http://beschoolsmh.org/

Follow Us on Twitter and Facebook:

v

@BCschoolsMH Boone County Schools Mental Health Coalition



http://bcschoolsmh.org/




DEFINITIONS OF EXECUTIVE FUNCTIONING

= Skills that help us to decide what activities or tasks we will pay attention to and
which ones we’ll choose to do (Hart & Jacobs, 1993)

= Brain-based skills required for humans to execute, or perform, tasks (Dawson and
Guare, 2009)

= The set of abilities that allows you to select the behavior that’s appropriate to the
situation, inhibit inappropriate behavior, and focus on the task at hand despite
distractions (Aamodt & Wang, 2008)




EXECUTIVE FUNCTIONING SKILLS ARE
LIKE:







Generally S tpeakin S%
Executive Functioning Skills
Help Us to Regulate Our
Behavior

Requires THINKING (Cognition) Skills
&
Requires DOING (Behavior) Skills




THINKING

(COGNITION) SKILLS

Planning

Organization
Time Management

The ability to create a roadmap to reach a goal
or to complete a task.

The ability to make decisions about what is
important to focus on and what isn’t.

The ability to design and maintain systems for
keeping track of information or materials.

The capacity to estimate how much time one
has, how to allocate it, and how to stay within
time limits and deadlines.

Also involves the sense that time is important.

Example — Grocery Shopping

e



THINKING (COGNITION) SKILLS
-

The ability to hold information in mind

WOI'kiI'I.g' MemOIY while performing complex tasks.

Incorporates the ability to draw on past
learning or experiences to apply to the
situation.

The ability to take a bird’s eye view of

MetaCO gnitiOI'l. oneself in a situation.

The ability to observe how you problem-
solve.

Includes self-monitoring and self-
evaluative skills.




Thinking (Cognition) Skills Help Us To:

1. Create A Picture of a Goal

2. A Path To That Goal

3 Resources We Will Need Along The Way

] ——E——— )

DIARY SECTION
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DOING (BEHAVIOR) SKILLS
-

. o o The capacity to think before you act.
Response Inhibition prety et rouse

The ability to manage emotions in order

EmOtiOnal COIItI'Ol to achieve gofalls, comple.te tasks, or
(Self-Regulation or Aff ec t) control and direct behavior

. . The capacity to attend to a situation or
SL'I.Stalned Attenthn task in spite of distractibility, fatigue or

boredom.

The ability to begin a task without undue

Ta.Sk Il’lit i a.tiOIl procrastination, in a timely fashion




DOING (BEHAVIOR) SKILLS
-

o ome The ability to revise plans in the face of
F].eX].b lllty obstacles, setbacks, new information, or
mistakes.

Involves adaptability to changing
conditions and the ability to switch
between activities or tasks.

. The capacity or drive to follow through to
G O a.]. D 1Ye Cted the completion of a goal and not to be put
off by other demands or competing

Persistence interests.




Doing (Behavior) Are Needed When We:

1. Face New Challenges




DEVELOPMENT AND EXECUTIVE
FUNCTIONING SKILLS

*Begin in infant/toddler years

=Continue to develop well into adolescence and
early adulthood

= Marathon Vs. Sprint

sHandout —Table 1.1







= School - Wide PBIS Lessons

= Handout — Examples (Learning to Problem-Solve, Paying Attention, End of Class
Routine, Studying for Tests)

POSITIVE BEHAVIOR INTERVENTIONS
AND SUPPORTS




DOING (BEHAVIOR) SKILL STRATEGIES
RESPONSE INHIBITION
EMOTIONAL CONTROL
SUSTAINED ATTENTION

TASK INITIATION
FLEXIBILITY
GOAL-DIRECTED PERSISTENCE




= Present material that is appropriately matched to student instructional
level

= Use brisk pace of instruction
= Incorporate student interests and preferred activities

= Establish clear classroom rules and expectations
= Teach, Model, Practice

= Use effective commands

= Increase (specific) praise for appropriate behavior
= “Tyler, I love how you got right to work on your assignment. Great Job!”
= ”Sarah, thank you for putting your math homework in the correct folder.”

= Use desk dividers or privacy folders during times that demand significant
attention




= Attention signals

= Active supervision

= Classroom Layout Considerations

Teacher's Desk

Bogrd

Direction of
the smiley
face smile
indicafes the
direction the
student faces




= Intersperse brief and easy tasks among more difficult ones

= Behavioral Momentum

= "Tyler, please pass these papers out. Tyler please write your name at the top of the page. Tyler please
write 2-3 sentences."

= Provide opportunities for choice

= Provide high number of opportunities to respond to academic material*

Response Cards Example



https://www.youtube.com/watch?v=1tEb-q1Q5mE

= Teach and practice self-monitoring
= Handout — Attention Monitoring Checklist

= https://www.interventioncentral.org/self management self monitoring
attention

Student: Teacher:
Dafe: Dﬂ:;'::h Clos Ralng]
gﬂ Task = D_Di"'S my job, follewing i ©n Task = Doing nis joo, folowing
rections, staying fecused on my work directions. sTaying focused on his wark
Off Task = W_d king U[“‘-'r'_d reom, Off Task = Waling around room,
disnupling others, not deing my job disupting ohers. na doing his 2k
Watch on [ off Walch on | of
Checks Task | Task Checks Tazk | Task
# % #1
%:00 AM - Writing I @ 2:00 AM - Wiitng %‘ @
#2 & #2
F:30 Ab - Writing I @ 9:30 Ak - Writhg &' @
#3 & #3
10:00 AM = Dally 1 I @ 10200 A = Cally 1 &l @
#4 & #4
10:30 AM = Dally 2 I @ 10230 M - Cally 2 %l %
#5 % #5
11200 AM - Dally 4 I @ 1100 Ak = Dolly 4 %l @
#6 % #8
12:30 P - Shrea I @ 12:30 PM - Shares %l @
#7 s & Reﬁng
1:00 PM - Math I @ 1:00 P - Math %l @
#8 % #8
1:30 PM - Math I @ 133 P - Math %l @
#7 & #7
2:30 i - I @ 230 P - &l @
MINT/Counselor MINT/Counselor
#10 % #10
3:00 PM - I @ 300 P - %l @
Mint/Counselor Mint/Counseor



https://www.interventioncentral.org/self_management_self_monitoring_attention

= The Good Behavior Game

= http://www.interventioncentral.org/behavioral-
interventions/schoolwide-classroommgmt/good-behavior-game

Good Behavior Game Example



http://www.interventioncentral.org/behavioral-interventions/schoolwide-classroommgmt/good-behavior-game
https://www.youtube.com/watch?v=Jqrug7afH7A
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b (COGNITION) SKILL STRATEGIES
PLANNING
ORGANIZATION
TIME MANAGEMENT
WORKING MEMORY
METACOGNITION




= Visual schedule or reminders of events

Story Time 5

_all ATET E 7:43 AM T —1

Cancel l. Start & End

Starts Wed Jan 7, 2009 8:00 PM

‘ Ends 9:00 PM ‘
' All-day [ TorF] |




= Establish Routines
= Handout — Morning Routine Checklist & End of Day Routine Checklist

Morning Routine — Move Quickly!

Backpack&
=
- avea friend check

| |
| |
| |
i I
i I
| |
I i
I i
| |
| |
| |

| s |

Red Folder out &J : L [_: your ag :

| |

= Afternoon Routine — move quickly! i I

B quickly . da folders .

Homework/Notes on blue table f I :
| |

| |

| |

| |

I |

| |

| |

| |

| |

i I

I I

I |

I i

| |

I |

c ollect and sort mail

Get out red folder E.J ou hﬂ.‘h"-E'
__ DoWwarm-up Yo need
Get papers out of cubby
Hand in warm up on blue table ‘ i " ut up :lﬂ]ur cl'lﬂ.jr
Put papers in pockets of red folder

o =
Dry erase board on carpet| / Put pencil box in cubby .‘\l‘ &

Get Backpack and lunchbox ‘

Red Folder in backpack

Coat @

Done and ready to go by 4:00




= Provide copies of notes before class or guided notes

* Designing an Experiment
o Controlling Variables

¢ Avariableis a factor that canwin an experiment

& Inorder to maintain a controlled experiment, only {)!E_{ variable

edata time.
. Thewﬁable.wmm iable is the
05¢

e

dlo‘ iable thatis changed on —MP—

“‘ﬁ“".?f T_reipmng o SOOI o
ittt WWM

lﬁi \. &anabl ; P4

°

O‘? &\5 * Anexperiment where only variable ischanged at a time is called a
experiment.

o Allexperiments should aim to be a controlled

because thenitis easier to determine that the

directly related to what was

= Break long assignments into smaller tasks with deadlines for each
smaller task

= Handouts — Long Term Project Planning & Writing Template for Five-Paragraph
Essay

= Handout — Tools for Studying




= Provide graphic organizers

Madtii

Clacs Paricd

Event Map

Wiy wiii i Fportant 7

Whiat happened?

How did it happan?

Wha was invoked?

[ FL

Whin did it happen?

Wihara did it happen?

Name:

Directions: Write what happcncd in the 9+or‘y u«;’lna the ice creom sundae to 'nclp or‘aah’\zc your ideas.

Solution to the <5+or‘y




» Task Checklists/Reminders

Have you used full stops
correctly?

Have you used capital letters
at the start of your sentences?

Does your sentence have finger
spaces between each word?

Are all your letters the right
way round?

vies /| Does it make sense?

Have you used interesting

[| words?

Have you used connectives?

Copubid 13 Bacher's Pl wewipetcond:

SUBTRACTION
CHECKLIST

STEPS | YES/NO?

1 R,

<
=

- L

! _Fl' |:

o
LT Lk |
a3 i 2]

TR - e
- b 5 B
v i i
s " s
g e R 4
S gioss ok
= [} ! T
mbors wWher o
gy Ha T
byt
f . Ly

A [T v
g o

agtoh |

1 E

g EBaek
L E

A Checklist for the

Glose Keader

D( have read the title of
the passage.

(have read the passage
for the [ time.

[ have reread the
passage.

[ have read all of the
questions.

[ have gone back
through the text and
searched for evidence
to help me answer the
questions correctly.

fler 20M4

=

tky Top Teo




= Provide scoring rubrics with assignments so students know required
elements of assignments

Achievemeni Level

Poon Satisfaciony Ceomensivlalile
(%) (S0 (A00E)
Theesla amd Suppot [l peecent N7 percend porcant
(3% Weighting)) s e5say miary nod Bawe oy thess [Ther 1opie i detined onty generaly, the et Qi sl b chaar by definesd, Tocused,
tatemert, o, & Dead, o Tiaranec drm e SOahemert k1 aled generad The suppcried. The atay has & cles
[Cirvicus évidence may be missrs, and pupporing ervadencs, gathered hore sy gz thel bz supported with specifac (and
irebirennl avidend miry bir pragert et etnd recEpeinridly, B, Penvertinalers, gt evidence, examples s
iften oo mnd easily accessible iz
O ganization [ pescant [16 parcent 3 prcaend
(3% Weighbing) rpunizabon is simply deficient [T rgandzaion iz farty clear. The reader [The organization—chronologcal, spatial,

st o s OF Cilechiiaone & rol
Flanrty marksd or functionsl, pads soraphs
oo Pl hear ok anlly developed nor
e F e, Loge: SATEENCEs AFE Condgelaniiv]
rassing, marky, or inappeopeiste;
rrugfiores 88 el iganeg of Shaered

fomid Cotiren iy prosenlation, detpde The
hooazionsl Iack of 1opi senlences

P i heass sechispussl e Glarvalopresil
parecd e irviiecd agope opriadisly

[F Sl it Bpproprd Tor the
e and subiect of the exsay. The

(rirodiuacion edtabdshes & oofled,

ol F o, BNl 0l d Tof WIRng mndd
Forfairs & fooused hesis dhabamen

St and Gr ammar
(3% Wmghbing)

[ pedwiil

6 percent

fimenous and conssrient errors of
Epeeiling, wsags, nd purdbuston Finder
ELn e U]

RpresHon g competent. Sentence
uchure &5 relaleosty Samgls, rebyindg of

iy e Coempol e gendences, The
r i gersealy fred of senbercd-evel
T ir e, Wt Chies b8 correet Hsough
)

[T et

prase iz clear, readabis, and
ol memonable. B oondand e
Tiecol P OF %, Noorel OF “iichy SRricLesy
mines the: overoll eifectiveness of
o papr Sr ol rasders

CATEGORY 4 3 2 1
Focus on The entire story is Most of the story is Some of the story is No attempt has been
Assigned Topic related to the related to the related to the made to relate the
assigned topic and assigned topic. The assigned topic, buta  |story to the assigned
allows the reader to story wanders off at reader does not learn |topic.

understand much
more about the topic.

one point, but the
reader can still learn
something about the
topic.

much about the topic.

Accuracy of Facts

All facts presented in
the story are accurate.

Almost all facts
presented in the story
are accurate.

Most facts presented
in the story are
accurate (at least
T0%).

There are several
factual errors in the
story.

Requirements All of the written Almost all (about 90%) | Most (about 75%) of | Many requirements
requirements were the written the written were not met.
met. requirements were requirements were
met. met, but several were
not.
Cnaatlvlty The story contains The story containsa | The story containsa | There is little evidence

many creative details
andfor descriptions
that contribute to the
reader's enjoyment.
The authar has really
used his imagination.

few creative details
andflor descriptions
that contribute to the
reader's enjoyment.
The author has used
his imagination.

few creative details
and/or descriptions,
butthey distract from
the story. The author
has tried to use his
imagination.

of creativity in the
story. The author does
notseem to have used
much imagination.




= Notebook, Homework Management System
= Handout — Daily Homework Planner

= Usage and reinforcement of planners

= Self-Monitoring Homework Completion System
= Includes feedback on rate of homework completion/missing assignments

= Schedule regular binder or folder checks
= Use incentives or rewards to reinforce organization

= Schedule regular desk/locker cleanouts
= Handout — Desk Cleaning Checklist

= Desk Fairy Checks

= Organize materials for absent students to complete when they return
= "Ketchup folder”
= Set aside time to meet and set goals (including timelines for completion)







= Task Completion*
= Student creates order for completion of tasks
= Placed on desk
= Cross off as they finish

= Check-In-Check-Out

= Includes teacher check-ins with student to set goal(s) at start of period and then
checks out with student at close of period

= Student receives points/incentives for attaining goal(s)




= Homework, Organization, and Planning System (HOPS)
= Curriculum based intervention that provides strategies including:
= Binder management system
= Homework tracking/completion
= Provides opportunities for reinforcement of skills

= Easily adaptable for different grade levels
= Secondary targeted
= Can also be adapted for class-wide/universal or individual supports

= https://nasp.inreachce.com/Details?&groupld=4855787c-7ale-47d7-94cb-
9e9aa942c495



https://nasp.inreachce.com/Details?&groupId=4855787c-7a1e-47d7-94cb-9e9aa942c495

Binder

HOPS Session Number

Student brought binder to session (if no, student gets binder and mark N
for criterion; if student cannot get binder, mark N for all binder criteria).

The student’s planner/assignment notebook or the Homework
Assignment Tracking Sheet is secured by three rings in the binder.

There is a section for each subject the student is taking (e.g., math, sci-
ence, etc.) and a homework folder in the student's binder.

All homework to be completed is in the left side of homework folder and
all homewaork to turn in is in the right side of folder.

There are no loose papers in the binder.

All papers are in the appropriate class folder/section (e.g., math work-
sheels are in the math section).

Mo old class papers are in the binder (e.g., no papers from a previous
guarter that should be thrown away or filed).

Number of binder criteria met (# of ¥s/7)




Locker/Desk

The books are neatly stacked (or shelved) with the spines facing out so
that the student can easily grab one in between classes or after school.

There are no loose objects (papers, pencils, pens, toys, magazines, etc.).

There is no unnecessary clothing.

Number of locker/desk criteria met (# of Ys/3)

Bookbag

If session is late in day: Books needed for homework are in bookbag.
If session is early in day. Books needed for class are in bookbag.

There are no books in the bookbag that are not needed for class or to
complete homework assignments.

There is no loose paper in the bookbag.

There are no loose objects in the bookbag (pencils, pens, toys, etc.).

Number of bookbag criteria met (# of Ys/'4)




HOMEWORK ASSIGNMENT TRACKING SHEET Week of
Class/Subject Monday Tuesday Wednesday Thursday Friday
Teacher Initials Teacher Initials Teacher Initials Teacher Initials Teacher Initials
# Missing Assign. # Missing Assign. # Missing Assign. # Missing Assign. # Missing Assign.
Teacher Initials Teacher Initials Teacher Initials Teacher Initials Teacher Initials
# Missing Assign. # Missing Assign. # Missing Assign. # Missing Assign. # Missing Assign.




POINTS SYSTEM TRACKING SHEET

HOPS Session Date

Earned Today
Teacher Initials

Earned Today
Organization

Earned Today
Time Management

Total Points
Earned Today

Total Points
Overall in Bank

—




= SOAR

= Curriculum based intervention that teaches students how to:
= Identify strengths
= Set goals
= Establish priorities

= Manage time i
= Organize papers, desks, lockers and other space @ < "K

= Speak and listen effectively STUDY SKILLS
= Work with teachers and peers A dnple and efficent syvtem

r..-;mur.;mhpunhhmmm
= Read and understand textbooks
= Take notes
= Study for tests
= Write research papers
= Prepare for presentations
= Track long-term goals

8 set goals

= Can also be modified for grade levels
= Late elementary/secondary targeted
= Capability to be universal or individual application

Fuvan Kropée Ynsdeesl, ..



https://studyskills.com/

Set Goals
Organization
Ask Questions

Record your Progress




Section 1: How are you Smart?
eChapter 1: Many Types of Intelligences
Section 2: Set Goals

eChapter 2: Establish Your Priorities
eChapter 3: Identify Your Goals
eChapter 4: Schedule Time to Take Action

Section 3: Organize
eChapter 5: Organize Your Papers
eChapter 6: Organize Your Space
eChapter 7: Organize Your Time

Section 4: Ask Questions
eChapter 8: Interacting with Teachers
eChapter 9: Reading Textbooks
eChapter 10: Writing Papers
eChapter 11: Taking and Studying notes
eChapter 12: Taking Tests

Section 5: Record your Progress
eChapter 13: Tracking Your Grades
eChapter 14: Monitoring Your Goals

eChapter 15: Recognizing Your Achievements







= Preferential seating, or placement near teacher

= Individualized self-monitoring plan ndiduaT SeT Wonering Form

Schedule | Student Rating Teacher Points

Agree/Disagree| Earned
m _ _ ) Breakfast/Marming
Triow e Common Core Wos' Sewen € 3003 Jm lpht imnmmu'l'ng B Work & @ 1
A A
x - i}
L. . . —
Student Self-Monitoring: Behavior Rating Scale it,.,, =
-
Thiz seftamdng sose mlows Fou T mie how el o ooy ol selecied Behedoe Morning Meeting
1
Hoer i ke This Bebaior Riaimg Seale. This sczie b D be uned o mis your sedecied bebhaniors o fre ond of & pe ‘;i“; :_: - & @ o
deimeiined pasiod (.5, mter Poependent w0s; = he mnd of fie school dey; o e esd of T Caez) —— =
Howr 00 Se Up e Behawior Rating Soale; Foiiow Pese siepe 0 prepas e seing o wrlting
*  Goiea Bahouors |mhe 8 CoUmn of e dabie beiow, Webs SoM LD 0 1 betaaior goals Tt o0 e I i T ol P & @ é
(e, iy In Seal, compiels Seatwork, work wed with ofers, perficipair: s the achly, ey wosopacs desr). = | e -
»  Chocssa Sohecsis for Comphdng e Rating Soal. Deride whess you will Al 0wt tris seftrmiing scsie j=., =

depenest o ot e e of e school dey; B e enwd of meik dev JUst before nch end egaie a sceonl Shared Reading
diamiseal].

f’k 'I
. % A A
Jplen o compisds P raing soek on B fliowing sohacula® A R’ S & @ o
Dally Reading Block 1
i AR & !
Al A Y 0

Grade'Cl s oomc

Behaviors:
:—Iuwwell did - - e e o If 5/5 Points Earned = REWARD /5
i’ . I:Ift}:-:)d EIIGI:-I:-H Ellﬁu::-d EIIG-D:# EIqu:Jd
O Fair O Fair O Far O Fair O Fair
E OFoor |OFpor |OPoor | Poor |0 Foor
C D Good | Good |0 Good |D Good | Good Points
' O Fair O Fair O Far O Fair O Fair -
OFoor |OFoor [OPoee |OPoor | Foor | Stayed On-Task by Starting,
OGosd |0 Good |0 Good |0 Good |0 Good : = 1 Con’rl‘nuing and Fl‘nishing My

O Fair O Fair O Far O Fair O Fair

OFoor |OF oP O Foor |0 Foor -
o il | Did Mot Stay On Task and Was
O Good | Good | O Good | O Good | Good

O |Orer |Ore |Drer |DFar Distracted. | Did Not Finish My
OFor |OFpor |OPoor | Foor |0 Foor Waork.

O Good |0 Good |0 Good |0 Gocd (O Good
O Fair O Fair O Far O Fair O Fair
O Poar O Poor O Poor O Paor O Poar

Work. | Followed Directions.

]
}J

|
o



https://www.youtube.com/watch?v=wCcf2_li6DU

= Goal setting
= Start by creating long-term goal
= Break long-term goal down into smaller short-term goals
= Work with student to track progress and reinforce when goals achieved

= Individualized Organization Plan
= [Incorporate self-monitoring and incentives

= Individualized Homework Contract
= Utilize goal setting, a written contract and rewards

= Focus on breaking assignments down to smaller, more manageable tasks



http://www.interventioncentral.org/academic-interventions/study-organization/homework-contracts-tapping-power-parents

= Homework Club
= Before and after-school support with homework

= Responsive Plan

= Includes alternative seating options, break options, alternative means to
complete assignments, etc.







Ly e
LR

Date:

Domain to Target

=oal

Interventions

Target Students/Group/Level

Where will intervention occur?

When will this intervention occur'?
(frequency, duration, time)

Who will be implementing this
intervention?

How will we evaluate progress?




Task

Timeline

Who 15 Hesponsible’




= Over the next few weeks — I challenge you to choose a teacher or
group of teachers to implement one or more of the (MANY) strategies
discussed today

= Utilize the action plan form to develop a plan and monitor progress

= Bring feedback/data with you next time you meet as a group and
discuss

Challenge




Click to LOOK INSIDE!
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¢ Cun Drguesnns ¢ Pl Femgn e e

¢ Wn Wi/ Lis B R

o iy Pinasmd < Sy e Lol o Emgtiees
¢ T Warty ¢ el Pl Srpy
o e et e b

Peg lizwion, [dDand Bonard Guare, Pl
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Exec.u tive Skills
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Contact Information:
ClarkCM(@Mlissouri.edu
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